QUALIFICATION SPECIFICATION

Signature Level 1 Award in Deaf Awareness and Communication (QCF)
(QAN: 500/6141/0)
(Signature Qualification Reference: DAC1)

Qualification Aim

Signature Level 1 Award in Deaf Awareness and Communication is designed to provide introductory
knowledge and skill for enhancing communication with deaf* people. It assumes no previous knowledge
or experience.

*in this specification, the term ‘deaf’ relates to all of the following: deaf, deafened, deafblind, hard of

hearing, Deaf BSL users, Deaf visually impaired, blind hearing impaired and people with congenital
deafblindness.

Qualification Structure

To achieve the full Level 1 Award in Deaf Awareness and Communication, learners are required to
achieve 2 units.

Unit K101 is the theory unit, and Unit T101 is the practical unit. Units can be taken in any order and can
be achieved separately.

Signature QCF Unit Unit Title Assessment Unit details
Unit Code Number
K101 L/600/0516 Deaf and Deafblind External: multiple- See Unit K101
Awareness choice examination pages 1-4
T101 D/600/0519 Communication Tactics Internal: assessment See Unit T101
with Deaf and Deafblind of practical skills pages 1-15
People

The recommended guided learning hours is 20 hours as shown below:

Unit Guided learning | Additional study | Total learning | Credit value
hours (GLH) hours time at Level 1

K101 10 10 20 2

T101 10 0 10 1

Total 20 10 30 3

Guided learning hours include assessment time.

Additional study hours include private study, homework, practice, etc.
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Target Group
Level 1 Award in Deaf Awareness and Communication is suitable for those who:

» wish to acquire basic knowledge of how deafness and deafblindness affect communication;
« wish to acquire basic skills to facilitate basic communication with deaf people.

Progression Routes

On completion of Signature Level 1 Award in Deaf Awareness and Communication, a range of further
gualifications are available, including:

e CACDP Level 2 Certificate in Communication with Deaf People (CDA2).

*  CACDP Level 2 Certificate in Communication with Deafblind People (CDB2).

e CACDP Level 2 Certificate in Communication with Deafblind People (Manual) (CDC?2).
*  Signature Level 1 Award in British/Irish Sign Language (BSL1/ISL1).
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UNIT SPECIFICATION

Unit K101 — Deaf and Deafblind Awareness
(QCF Unit Number: L/600/0516)

Guided learning Additional study Total learning time | Credit value at
hours (GLH) hours Level 1
10 10 20 2

This unit is designed to give the learner introductory-level knowledge and understanding about deafness
and deafblindness. It describes what it means to be deaf’, how being deaf affects one’s ability to
operate in society, and what assistance is available to improve communication between deaf and
hearing people.

Basic communication skills for meeting or working with deaf and deafblind people are covered in Unit
T101: Communication Tactics with Deaf and Deafblind People.

Unit Summary

Learning outcomes
At the end of this unit of learning, the successful learner will:

» Know the language commonly used to describe deafness and deafblindness, and deaf and deafblind
people.

 Know the numbers and types of deaf and deafblind people in the UK.

 Know how deaf and deafblind people communicate.

» Understand the factors that affect successful communication.

 Know how a deaf or deafblind person’s language and cultural background affects communication.

e Understand how the ‘hearing society’ sets up barriers to communication for deaf and deafblind
people; and how these barriers can be overcome.

» Know a range of technological aids to communication available to deaf and deafblind people.

= Understand the work of Language Service Professionals and other communication support roles.

« Know about the main national organisations that work with deaf and deafblind people.

! In this unit the term ‘deaf’ relates to all of the following: deaf, deafened, deafblind, hard of hearing, Deaf
BSL users, Deaf visually impaired, blind hearing impaired and people with congenital deafblindness.
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Topic Content

(See also Notes for Teachers in the Appendix)
A. Terminology used to describe deafness

e Terms used to describe types of deafness, when the person became deaf or deafblind, or whether
the deafness is temporary or permanent.

e Terms which indicate deafness.

» The ‘medical model’ implied by these terms and why deaf and deafblind people may reject this
model.

 Terms which may be offensive to deaf and deafblind people.

 Terms which show the deaf or deafblind person’s identity or language and cultural preference.

B. Statistics
Statistics on the number of people in the UK who:

e are deaf;

e are hard of hearing;

e have some level of dual sensory loss;

e are deafened;

« are Deaf British Sign Language (BSL) users;
e are deafblind;

e are deaf/deafblind through ageing.

C. Communication

e Communication methods that:
— are adaptations of English;
— are sign language;
— are non-verbal communication;
— are suitable for people with dual sensory impairment;
— use speech and lipreading.
e Background, lighting, and distance.
e Visual distractions.
e Auditory factors including tinnitus.
e Use of other senses.

D. Language and culture

e Age of hearing/sight loss happened.

e Level/degree of sensory loss.

e Type of deafness/deafblindness.

e Educational experience.

« Deaf people (including Deaf visually impaired people) who identify with the ‘Deaf World'.
« Deaf people who identify with the 'Hearing World'.

e Deafblind people and their experience.
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E. Society

« Definition of discrimination.

e Day-to-day difficulties that deaf and deafblind people encounter in accessing information and
communication.

e Ways to avoid these difficulties.

T

. Technology

e Alarms and alerting equipment (visual/vibrate/fans).

e Telephony and IT.

» Technical aids that make the most of residual hearing and sight.
e Television, cinema and the media.

G. Language and communication services

e BSL/English Interpreters.

e Lipspeakers.

e Cued Speech Transliterators.

e Electronic and Manual Notetakers.

» Speech to Text Reporters.

e LSPs working with Deafblind People.

e Communication Support Workers.

e Communicator-Guides for deafblind people.

H. Organisations

» Royal National Institute for the Deaf (RNID).

e British Deaf Association (BDA).

e Hearing Concern LINK.

e National Deaf Children’s Society (NDCS).

» National Association of Deafened People (NADP).

e Cued Speech Assaciation UK.

e Sense (Sense Cymru; Sense Scotland; Sense England and Sense Northern Ireland).
» Deafblind UK and Deafblind Scotland.

e Hearing Dogs for Deaf People.

e Stagetext.
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Unit K101 — Deaf and Deafblind Awareness

ASSESSMENT SPECIFICATION

Please read this specification in conjunction with Signature Assessment Regulations and
Signature General Regulations on our website.

Assessment for this unit will take the form of a 20 minute multiple choice written assessment paper,
containing 16 questions.

The pass mark is 12 out of 16 (75%).
The assessment will be externally marked by Signature.

Through reasonable adjustment requests, arrangements may be made for candidates to provide
responses in British Sign Language.

ASSESSMENT CRITERIA

At the end of this unit of learning, the successful learner/candidate can:

List terms used to describe deafness and deafblindness, and deaf and deafblind people.
Recognise appropriate and inappropriate language used to describe deaf/deafblind people.
Quote statistics on the number of deaf and deafblind people in the UK.

List a range of communication methods used by deaf and deafblind people.

Describe a range of environmental and other factors that can affect communication.

List the factors that affect the deaf or deafblind person’s choice of language and communication.
Describe how cultural affiliation influences language choice.

Define discrimination.

List the barriers to communication commonly experienced by deaf and deafblind people.

State how these barriers can be overcome.

List and describe a range of technological aids that can improve access to communication for deaf and
deafblind people.

Describe the role and function of:

» arange of Language Service Professionals;
e other communication support roles.

List the main national organisations that work with deaf and deafblind people.
Describe their activities.
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4



Unit K101 — Deaf and Deafblind Awareness

APPENDIX — NOTES FOR TEACHERS

Topic Content

A. Terminology used to describe deafness

Learning outcome: Know the language commonly used to describe deafness and deafblindness, and
deaf and deafblind people.

Terms used to show how deaf the person is:
— Mild, moderate, severe, profound.
Or when the person became deaf or deafblind:

— Born deafblind.

— Born blind, acquired deafness.
— Born deaf, acquired blindness.

— Acquired deafblindness.

Or whether the deafness is temporary or permanent:
— Conductive deafness and perceptive deafness.

Terms which indicate deafness, e.g.

— Hearing impaired.
— Patrtially hearing.

— Partially deaf.

— Hearing aid user.

The medical nature of these terms and why deaf and deafblind people may object to their use:
— Medical vs social model of disability.

Terms which show the deaf or deafblind person’s identity or language and cultural preference, e.g.

deaf people
Hard of hearing (HOH)

Deafened

Deaf, BSL users
Acquired deafblind

Congenitally deafblind

Deaf visually impaired

Blind hearing impaired
Blind HOH

Partially sighted HOH
Ushers

K101 Appendix
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Umbrella term for all deaf and deafblind people.

Deaf people who use hearing aids and speech as their main form of
communication.

Deaf people who have lost all or most of their hearing and rely on
lipreading and text for communication.

Deaf people who use BSL as main or preferred language.

Deaf and blind people who become deafblind after being hearing
sighted, usually during the ageing process.

Deafblind people who are born with a dual sensory loss.

Deaf people who use BSL as first or preferred language and become
blind.

Blind people who become deaf.
Blind people who become HOH.
People with some degree of hearing and sight loss.

A genetic condition.




B.

Terms which can be offensive to deaf and deafblind people, e.g.
— Deaf and dumb.

— Deaf without speech.

— Deaf mute.

— Deaf as a post.

— Stone deaf.

— Handicapped.

Statistics

Learning outcome: Know the numbers and types of deaf and deafblind people in the UK.

9 million deaf people in the UK.

8.3 million are hard of hearing people.

250,000 people experience some level of dual sensory loss.
123,000 are deafened people.

50,000 are Deaf BSL users.

24,000 are deafblind people.

Incidence of deafness/deafblindness increases with age.

C. Communication

Learning outcome: Know how deaf and deafblind people communicate.

Lipreading and speech.

Sign Language (British Sign Language, Irish Sign Language, Visual-Frame and Hands-On).
Other signing (Manual) systems of communication (Makaton, Paget Gorman, Sign Supported
English, Signed English, Cued Speech).

The Manual alphabet, Block alphabet and Deafblind Manual Alphabet.

Facial expression and gesture.

Reading and writing down words.

Mime and body language.

Pictures.

Other communication methods with deafblind people, e.g. large print, objects to signify something,
models, Bliss and Rebus symbols, Moon, Braille.

Learning outcome: Understand the factors that affect successful communication.

Lighting.

Backgrounds.

Distance

Visual distractions.

Vibrational distractions.

Acoustics (for hearing aid wearers).

Personal attire, clothing and jewellery.

Use of smell as a means of personal identification (deafblind).
Tinnitus.
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D. Language and culture

Learning outcome: Know how a deaf or deafblind person’s language and cultural background affects
communication.

e Age of onset of hearing loss/sight loss.

e Level/degree of deafness.

e Type of deafness.

= Educational experience.

= Effect of language(s) used within the family.
e Social influences (e.g. Deaf community).

« Deaf people (including Deaf visually impaired people) who identify with the ‘Deaf World':
— Likely to be born deaf.
— Likely to have a profound or severe hearing loss.
— May acquire BSL as their first language.
— May not see the deafness as a disability or as a condition to be cured.
— Take pride in their language.
— Socialise together using BSL: the Deaf community.
— May attend specialist educational provision (deaf or resourced mainstream).
— May have other deaf people in the family.
— English may be their second language.

» Deaf people who identify with the 'Hearing World’:
— Likely to have a moderate or mild hearing loss (or severe/profound loss, benefiting from hearing
aids).
— May have gone deaf with age.
— Likely to have acquired language through hearing.
— Likely to have English (or another spoken language) as their first language.
— Likely to attend a mainstream school.
— Likely to have hearing friends and colleagues.
— May wish to remain in the ‘Hearing World'.
— Likely to see the deafness as a medical condition.

e Deafblind people and their experience:
— Someone is deafblind when they have significant problems with access to information,
communication and mobility.
— Deafblind people may identify with the ‘Deaf World’ or ‘Hearing World'.
— Each deafblind person deals with their dual sensory loss in an individual way.
— The experience of the congenitally deafblind person is different from the person who has
acquired a loss in either or both senses.
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E. Society

Learning outcome: Understand how the ‘hearing society’ sets up barriers to communication for deaf
and deafblind people; and how these barriers can be overcome.

» ‘Discrimination’ means to treat someone differently, whether intentionally or otherwise, for a reason
related to his or her disability/race/gender, and this treatment cannot be justified.
 Examples of situations facing deaf and deafblind people where barriers can be overcome:
— The bank is too noisy for the hard of hearing customer to hear what is being said,
(the manager provides a separate room for a consultation).
— The train station has a tannoy system for announcements,
(it installs up to the minute reliable visual displays of arrivals and departures).
— A Deaf BSL user has an appointment with a solicitor,
(the solicitor provides a BSL/English Interpreter for the consultation).
— A deafened person needs to use the telephone,
(the employer provides a textphone and access to Typetalk).
— Deafblind people need to visit a drop-in centre run by the council,
(the council trains its frontline receptionists in Deaf and Deafblind Awareness and
Communication Tactics so they know how to communicate with deafblind people and
understand the role of the Communicator-Guide).

F. Technology

Learning outcome: Know a range of technological aids to communication available to deaf and
deafblind people.

Teachers are expected to keep up to date with new technology.

e Alarms and alerting equipment (visual/vibrate/fans):
— Doorbells.
— Telephones.
— Watches (deafblind) and clocks.
— Canes (deafblind).
— Hearing/Dual assistance dogs.

e Telephony and IT:
— Textphones.
— Mobile phones.
— Webcams and video communications.
— Instant messaging.
— RNID Typetalk and BT TextDirect.
— Video relay services.
— Specialist accessible software.
— Email.
- Fax.
— Braille readers.
— Telephones with in-built coupler/volume control.
— GPS mobility systems.
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» Technical aids that make the most of residual hearing and sight:
— Hearing aids and cochlear implants.
— Loop systems.
— Magnifiers (deafblind).
— Low vision aids (deafblind).
— Specialist lighting systems.

e Television, cinema and the media:
— Subtitling.
— BSL interpretation.
— Audio description (deafblind).
— Personal amplifiers.
— Infra red systems.
— Talking books and newspapers (deafblind).
— Braille and Large print.
— Theatre captioning.

G. Language and communication services

Learning outcome: Understand the work of Communication Professionals and other communication
support roles.

e Communication Professionals, e.g.

— BSL/English Interpreters,
(interpret between English and BSL for both BSL users and English users).

— Lipspeakers,
(silently relay the spoken message for a lipreader using clear speech).

— Electronic and Manual Notetakers,
(take notes for deaf people, usually in educational settings, so they can focus on the lecture/
proceedings/Lipspeaker/Interpreter).

— Speech to Text Reporters,
(use a phonetic keyboard or other technology to provide a verbatim text display of what is being
said).

— LSPs with Deafblind Manual users,
(use the Deafblind Manual on the hand of a deafblind person so they can follow what is being
said).

— Cued Speech Transliterators,
(use cued speech to facilitate communication for the deaf person who knows cued speech).

e Other communication support roles:

— Communication Support Workers,
(facilitate communication in education, depending on the communication needs of the deaf
student).

— Communicator-Guides for deafblind people
(act as the eyes and ears for a deafblind person, providing Visual Frame and/or ‘Hands-on’ BSL,
Deafblind Manual or Block alphabet communication of what is happening around the deafblind
person).
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H. Organisations

Learning outcome: Know about the main national organisations that work with deaf and deafblind
people.

The main activities of each of these organisations can be found by consulting their website or
publications:

e Royal National Institute for the Deaf (RNID)
— Website is www.RNID.org.uk

e British Deaf Association (BDA)
— Website is www.BDA.org.uk

e Hearing Concern LINK
— Website is www.hearingconcernlink.org.uk

e National Deaf Children’s Saociety (NDCS)
—  Website is www.NDCS.org.uk

e National Association of Deafened People (NADP)
— Website is www.nadp.org.uk

e Cued Speech Assaciation UK
— Website is www.cuedspeech.co.uk

e Sense (Sense Cymru; Sense Scotland; Sense England and Sense Northern Ireland)
— Website is www.sense.org.uk

e Deafblind UK and Deafblind Scotland
— Websites www.deafblind.org.uk and www.deafblindscotland.org.uk

e Hearing Dogs for Deaf People
— Website is www.hearingdogs.org.uk

e Stagetext
— Website is http://www.stagetext.org/
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Unit K101 — Deaf and Deafblind Awareness

SAMPLE QUESTIONS

Which one means born deafblind?

a) Acquired deafblindness

b) Blind hearing impaired

c) Congenital deafblindness
d) Deaf visually impaired

What would make it easier for a deaf person to lipread you?

a) Facing the person

b) Speaking one word at a time
¢) Having the light behind you
d) Speak louder than usual

The Deaf Community are:

a) BSL users

b) All deaf people

c) Hard of hearing people
d) Deafened people

To understand a television programme which one is a hard of hearing deafblind person most likely to
use?

a) Lipspeaker

b) Loop system

c) Textphone

d) Sign language interpreter
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UNIT SPECIFICATION

Unit T101 — Communication Tactics with Deaf and Deafblind People
(QCF Unit Number: D/600/0519)

Guided learning Additional study Total learning time | Credit value at
hours (GLH) hours Level 1
10 0 10 1

This unit is designed to be deliverable in a one day training session. It aims to equip the learner with
some simple skills for communicating with deaf* or deafblind people. It is suitable for ‘front-line’ workers
and others who may occasionally meet a deaf or deafblind person, and who wish to develop some
confidence in communicating during these first encounters.

Those who require more advanced communication skills for meeting or working with deaf and deafblind
people may wish to progress to a CACDP unit at Level 2: T201 — Communicating with Deaf and
Deafblind People (ACE?).

Learners will benefit from having the opportunity to meet with a deaf or deafblind person during the
course, and this is strongly advised if it can be arranged.

Pre-Course Study Booklet

Prior to attending the course of training set out in this unit, learners should spend 2-3 hours studying
the pre-course booklet included with the unit specification.

This booklet covers:

» background information about deafness/deafblindness, to help learners understand how being deaf
affects a person’s ability to communicate, and why it is helpful for hearing people to have a range of
communication tactics at their disposal;

e terminology used to describe different types of deafness/deafblindness;

» statistics on deafness/deafblindness (from Unit K101 - Deaf and Deafblind Awareness);

< how the environment affects communication with deaf/deafblind people;

e charts for:

— Manual Alphabet (fingerspelling);
— Deafblind Manual Alphabet;
— Block Alphabet.

(These manual methods of communication will be included in the course, but it would be helpful for
learners to have practised them beforehand).

Y In this unit the term ‘deaf’ relates to all of the following: deaf, deafened, deafblind, hard of hearing, Deaf
BSL users, Deaf visually impaired, blind hearing impaired and people with congenital deafblindness.
2 ACE: Access to Communication in English.
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Post-Course ‘Pocket Guide’

At the end of the course of training and assessment, learners will be given the follow-up booklet included
with the unit specification. The ‘Pocket Guide’ contains key information drawn from the course.

Learners should spend an hour, shortly after completing the course, consolidating their learning through
study of this booklet. It can then be kept to hand as an aide-memoire for use whenever the owner meets
a deaf or deafblind person and wishes to be reminded of the communication tactics learned in this unit.

Unit Summary
Learning outcomes

At the end of this unit of learning, the successful learner will:

« Be able to select the appropriate communication tactics for use with a deaf or deafblind person.

e Be able to ascertain the best environmental conditions for communicating with a deaf or deafblind
person.

« Be able to use a range of tactics for communicating with deaf and deafblind people.

e Be able to repair a breakdown in communication with a deaf or deafblind person.

Topic Content

(See also Notes for Teachers in the appendix)
A. ldentifying appropriate communication tactics to use

Ways of checking the communication preferences of:

e British Sign Language (BSL) users;
» deafened people;

» hard of hearing people;

» Deafblind BSL users;

e Deafblind English users.

Ways of finding out from a deaf/deafblind person:

e their communication preference;
» whether technology can help.

B. Creating the best environment for communication

Environmental factors include:

e Lighting.

e Backgrounds, including flooring.

e Visual distractions.

e Vibrational distractions.

e Acoustics — background noise; echo.
e Seating/positioning.

e Clothing and jewellery.

» Sense of smell as an aid to personal identification by deafblind people.
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C. Using communication tactics
Tactics include:

e Getting the attention of a deaf person.

» Using skills in taking turns to speak.

e Speaking clearly.

e Using facial expression and gesture.

e Writing down.

* Writing in the air.

» Using the Manual Alphabet (fingerspelling).
e Using the Deafblind Manual Alphabet.

e Using the Block Alphabet.

Repairs could include:

+ Repeating.

* Rephrasing.

e Writing down.

e Writing in the air.

e Mime, gesture and facial expression.

 Manual Alphabet (fingerspelling), Block Alphabet or Deafblind Manual Alphabet.
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ASSESSMENT SPECIFICATION

Please read this specification in conjunction with Signature Assessment Regulations and
Signature General Regulations on our website.

This unit is internally assessed.

During the course of training the teacher will require each candidate to demonstrate all of the skills
covered in the learning outcomes, using the tasks set out below. Each candidate must have an
opportunity to demonstrate the required skills without assistance from the teacher or others in the group.
It is not necessary to carry out the tasks under examination conditions.

The teacher will mark the achievement of the tasks on the Candidate Assessment Record (CAR) form

provided. See Teacher-Assessor Guidance on page 6, and ‘Step-by Step Guide’ on pages 7 and 8 for
details of how to conduct the assessment and complete the CAR Form.

Tasks
1. Fingerspelling, Deafblind Manual and Block Alphabet

The teacher will ask each candidate to demonstrate her/his ability to spell a word (of a minimum of 6
letters), using each of:

*  Manual Alphabet (fingerspelling);

e Deafblind Manual Alphabet;

*  Block Alphabet.

Words are to be chosen from the list provided in Task Sheets 1A, 1B, and 1C.

Candidates will demonstrate all 3 alphabets.

2. Asking appropriate questions

The teacher will give all candidates the list of appropriate questions provided in Task Sheet 2A.

Each candidate will then be given some information about a deaf or deafblind person whom they are
about to meet (the teacher will select one from the list in Task Sheet 2B, preferably a different one each
time). The candidate must select 2 of the questions from the list in Task Sheet 2A, and use clear speech
to ask the questions. One question must be taken from the ‘Environment’ list, and one from the
‘Communication’ list.

The teacher will assess:

a) the appropriateness of the 2 questions chosen for the deaf or deafblind person concerned; and
b) clear speech.

Each candidate will ask their questions as if they were addressing the deaf or deafblind person they
have been given.
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3. Using communication tactics

a) Each candidate will be told to imagine they are meeting one of the deaf or deafblind people listed in
Task Sheet 3. The candidate will use clear speech (as if to this deaf/deafblind person) to talk briefly
about their work, family, or interests. A few short sentences will be enough, but the candidate
should choose a topic that allows them to use facial expression to support their words. The teacher
completes the assessment of the candidate’s clear speech during this task.

b) The teacher will interrupt the candidate to ask what they (the candidate) would do if the
deaf/deafblind person was not understanding/following what the candidate was saying.

The candidate will then adopt a new communication tactic. The teacher will assess the appropriateness
of the new tactic as a way of repairing a communication breakdown.

Candidates who do not succeed in completing the tasks at the first attempt may be given ONE further
opportunity at the end of the course. After this, any candidate who has not successfully completed all
the tasks on the mark sheet will be deemed to have failed.

It is permissible for candidates to be told the outcome of the assessment at the end of the course. This
will be subject to confirmation of results by Signature, after quality assurance checks have been carried
out.

Candidates should be given a copy of the follow-up booklet (Pocket Guide) to enable them to carry out
further practice after the course.

ASSESSMENT CRITERIA

At the end of this unit of learning, the successful learner/candidate can:
Choose and ask an appropriate question from a given list to find out about a deaf or deafblind person.

Choose and ask an appropriate question from a given list to determine the best place/surroundings for
conversation with a deaf or deafblind person.

Demonstrate clear speech using all of the following:

*  Maintain eye contact.

Support speech with appropriate facial expression and rhythm.
Keep mouth free from obstruction.

Move top lip.

Keep tongue within mouth.

*  Keep head still while talking.

Use the Manual Alphabet (fingerspelling) to spell a given word accurately.
Use the Deafblind Manual Alphabet to spell a given word accurately.
Use the Block Alphabet to spell a given word accurately.

Repair a communication breakdown by selecting and demonstrating an appropriate alternative
communication tactic for the deaf or deafblind person they have been told about.
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Unit T101 — Communication Tactics with Deaf and Deafblind People

TEACHER-ASSESSOR GUIDANCE

Please read this section in conjunction with Parts 1 and 3 of the Assessment Regulations.

1.

Assessment is NOT under examination conditions. It is acceptable for all the candidates in the group
to be together during the assessment, but each individual candidate will have to demonstrate their
ability to meet the assessment criteria on page 5.

The assessment is divided into 3 parts (tasks). It is recommended that each task is given
immediately after a period of learning:

Task 1 — Assessment of Manual Alphabet (fingerspelling), Deafblind Manual Alphabet and
Block Alphabet can be carried out after a period of time spent learning and practising these 3
alphabets.

Task 2 — Assessment of Appropriate Questions can be carried out after time spent discussing how
to recognise that a person is deaf or deafblind, and what questions it would be appropriate to ask to
optimise communication with that person.

Task 3 — Assessment of Communication Tactics can be carried out after time spent discussing
what tactics there are, why they are useful, and when to use them.

The teacher-assessor should complete the CAR form (see page 15) after each task. Candidates
MUST NOT be given any feedback as they complete each task, as this would assist other candidates
in the group when their turn comes.

At the end of the course, candidates should be given ONE further attempt to achieve any of the
assessment criteria in which they were originally unsuccessful (i.e. one attempt for each assessment
criterion).

See ‘Step-by-Step Guide’ on page 7 for how to conduct the assessment and complete the CAR form.
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Unit T101 — Communication Tactics with Deaf and Deafblind People

STEP-BY-STEP GUIDE TO

CONDUCTING THE ASSESSMENT

Before starting the assessment, the teacher-assessor should complete Columns 1 and 2 of the

CAR form (page 15), for each candidate.

Task 1 | After training/practice on the Manual Alphabet (fingerspelling), Deafblind Manual

Alphabet and Block Alphabet, teacher-assessor asks candidate to sit in a circle.

Step 1 e Teacher-assessor gives the first candidate a word from Task Sheet
1A.

e Candidate fingerspells this word to teacher-assessor.
e Teacher-assessor assesses this skill.

For each
candidate, teacher-
assessor records
decision (v / x) on

. . CAR Form.
e Teacher-assessor does not give feedback on whether this was
correct or not.
Step 2 Repeat Step 1 for all candidates using Task Sheet 1A (fingerspelling). Column 2.
Step 3 Repeat Steps 1 and 2 for all candidates using Task Sheet 1B Column 3.
(candidates demonstrate the Deafblind Manual).
Step 4 Repeat Steps 1 and 2 for all candidates using Task Sheet 1C Column 4.

(candidates demonstrate the Block Alphabet).

Task 2 After training/practice on appropriate questions (which must include criteria for clear

speech — see page 5), teacher-assessor asks candidates to sit in a circle.

It would be preferable if the candidate order was not the same as in Task 1.

Step 5 e Teacher-assessor gives all candidates the list of appropriate
guestions provided in Task Sheet 2A.

» Teacher-assessor tells the first candidate to imagine they are about
to meet a particular deaf or deafblind person (the teacher will select
one from the list in Task Sheet 2B).

e Teacher-assessor asks the first candidate to select 2 of the
guestions from the list in Task Sheet 2A, and use clear speech to
ask the questions. One question must be taken from the
‘Environment’ list, and one from the ‘Communication’ list. The
guestions can be asked in any order. There can be more than one
right answer.

e Candidate chooses and asks 2 questions, as if they were
addressing the deaf or deafblind person they have been given.

e Teacher-assessor assesses:

a) the appropriateness of the 2 questions chosen for the deaf or
deafblind person concerned (see Task Sheet 2B); and
b) clear speech (decision is not recorded until Task 3).

e Teacher-assessor does not give feedback on whether the

candidate’s questions were correct or not.

For each
candidate, teacher-
assessor records
on CAR Form the
code number of
deaf/deafblind
person selected
from Task Sheet
2B (Column 5).

For each
candidate, teacher-
assessor records
on CAR Form:
(Columns 6 and 7)
- question numbers
chosen and
assessment
decision for (a) only
(V' I x).

Step 6 Repeat Step 5 for all candidates.

As above.
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Task 3 After training/practice on using communication tactics, the teacher-assessor asks
candidates to sit in a circle* (it would be preferable if the candidate order was not the same
as in Tasks 1 and 2).

[*This part of the assessment may take a few minutes for each candidate. Teacher-
assessors may prefer to work with small groups of candidates at a time, leaving others in the
group to continue to practise or prepare a topic to talk about.]

Candidates are informed that the topic they choose to talk about in this task (their work,
family, or interests) must allow them to use facial expression to support their words, as this is
one of the clear speech criteria being assessed.

Step 7 » Teacher-assessor tells the first candidate to imagine they are Record deaf person
meeting a particular deaf or deafblind person (the teacher will select | code number
one from the list in Task Sheet 3). (Column 8).
= Candidate uses clear speech (as if to this deaf/deafblind person) to | or each
talk briefly about their work, family, or interests. candidate, teacher-
e The teacher-assessor completes the assessment of the candidate’s | assessor records
clear speech during this task. decision on CAR
Form:(Column 9).
Step 8 e After a few sentences, the teacher-assessor interrupts the For each
candidate to ask what they (the candidate) would do if the candidate, teacher-
deaf/deafblind person was not understanding what the candidate assessor records
; on CAR Form:
was saying.
. L . . (Column 10)
e The candidate adopts a new communication tactic and continues. ~ repair tactic
The teacher_ assesses the e_lppr_opriateness of the new tactic as a chosen (number
way of repairing a communication breakdown. from Task Sheet 3)
and assessment
decision (v' / x).

Step 9 Repeat Steps 7 and 8 for all candidates.

Step 10 At the end of the course, if time allows, candidates who have For each candidate, teacher-
not successfully achieved each of the assessment criteria on assessor records decisions in
the CAR form can be given one further opportunity to repeat the relevant column on CAR
the relevant task(s). Form.

Step 11 e Teacher ensures that CAR Form is complete.

e For every candidate, there must be an identifying number in Columns 5, 6, 7, 8 and 10.
e There must be a v or x in Columns 2, 3, 4, 6, 7, 9, and 10.

e Candidates must have v in Columns 2, 3, 4, 6, 7, 9, and 10 to Pass.

e Teacher inserts P (Pass) or F (Fail) in Column 11.

e Teacher-assessor signs CAR Form and returns it to Signature (see regulations).

Blank CAR forms can be copied for large groups.
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Unit T101 — Communication Tactics with Deaf and Deafblind People

TAS K S H E ET 1A (for teacher-assessor use only)

Candidates will use the Manual Alphabet (fingerspelling) to spell one of these words:

Athens
Absent
Canter

Dental
Editor
Forest
Goblet
Hoarse

Lavish

Relate

Resign

Sailor

Scream

Spoken

Sprout
Stench
Storey

Strive

Talcum

Upside
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Unit T101 — Communication Tactics with Deaf and Deafblind People

TAS K S H E ET 1 B (for teacher-assessor use only)

Candidates will use the Deafblind Manual Alphabet to spell one of these words:

Antler
Blanch
Biceps

Charge
Cherub
Clause

Cougar

Couple

Direct

Drowsy

Escape

Exodus

Hyphen

Impact

Lichen

Meadow
Orchid
Pencil

Rector
Shrewd
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Unit T101 — Communication Tactics with Deaf and Deafblind People

TAS K S H E ET 1C (for teacher-assessor use only)

Candidates will use the Block Alphabet to spell one of these words:

Burden
Camden

Dancer

Encore

Equine

Famous

Island

Impale

Mantel

Menace

Patron

Peanut

Poland
Rental
Reason
Silent
Sloane

Somali
Sunlit
Trendy
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Unit T101 — Communication Tactics with Deaf and Deafblind People

TASK SHEET 2A (for candidates)

Environmental questions:

Question number Question

Can you see me clearly?

Is the light too bright behind me?

Shall we move to a quieter place?

Shall | move so the light is on my face?

Shall I put the light on?

Do you want me to close the door?

Do you use the loop?

Shall | close the window?

O| 0O N| O] O] | W DN

Shall | close the curtains/blind?

Is that picture/mirror/poster/traffic distracting you?

[EEN
o

Communication questions:

Question number Question
11 Can you lipread me?
12 Shall | speak a little louder?
13 Do you use fingerspelling?
14 Do you use Deafblind Manual?
15 Do you use Block?
16 Shall | write it down?
17 Would you like me to repeat that?
18 Would you like me to rephrase that?
19 Do you understand me?
20 Shall | speak a little more slowly?
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Unit T101 — Communication Tactics with Deaf and Deafblind People

TAS K S H E ET 2 B (for teacher-assessor use during assessment)

Deaf/deafblind
person code

Information given to candidate
by teacher-assessor

number

31 Person approaching you in the street is with a friend. They are using
sign language together. Itis a dull winter’'s day.

32 You have seen a person talking to friends in the lounge. This person did
not react when you first tried to attract their attention by speaking to
them. The sun is shining through the window and there are lots of
pictures on the walls.

33 Person approaching you in a noisy hospital waiting room is wearing a
hearing aid.

34 Person approaching you in the street is using a red and white cane.
There is a lot of traffic about. He has a baseball cap on. He does not
wear a hearing aid. It is a sunny day.

35 Person is sitting down in the pub lounge and chatting under the light of a
lamp to another person. The music is loud and the light is dim.

36 Person approaching you is being guided towards the reception desk by

another person. She is chatting in voice and is wearing a hearing aid.
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Unit T101 — Communication Tactics with Deaf and Deafblind People

TAS K S H E ET 3 (for teacher-assessor use during assessment)

Deaf/deafblind Type of deaf/deafblind person
person code
number
50 Deaf BSL user.
51 Deafened.
52 Hard of hearing.
53 Deaf visually impaired BSL user.
54 Deaf visually impaired English user.
55 Blind hard of hearing.
56 Hard of hearing partially sighted.
57 Deafblind.
Repair tactic Repair tactics
code number
60 Repeat.
61 Rephrase.
62 Fingerspelling.
63 Gesture.
64 Mime.
65 Writing down.
66 Writing in the air.
67 Facial expression
68 Deafblind Manual.
69 Block.
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Unit T101 — Communication Tactics with Deaf and Deafblind People

CANDIDATE ASSESSMENT RECORD FORM

1 2 3 4 5 6 7 8 9 10 11
Manual | Deafblind Block Task 2 Appropriate Appropriate Task 3 Clear Appropriate Repair
Alphabet Manual Alphabet Question 1 Question 2 Speech Tactic Pass/Fail
(finger- | Alphabet Deaf/ (Environment) | (Communication)| Deaf/
Candidate Name ID | spelling) Deafblind ["Question | v'/x | Question | v/ /x | Deafblind | v /x Repair | Appropriate| P/F
v X v Ix Person Chosen Chosen Person Tactic v I x
v Ix (number) (number) (number) (number) Used
(number)
TeaCher-ASSESSOr NaAME: e e e Date of ASSESSMENt: .....ooeviiiiiiieie e,
TeaCher-ASSESSOr SIgNATUNE: ..ot e e et e e e e e e e e e e en e Assessment ID: L
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Unit T101 — Communication Tactics with Deaf and Deafblind People

APPENDIX — NOTES FOR TEACHERS

Topic Content

A. ldentifying appropriate tactics to use

Learning outcome: Be able to select the appropriate communication tactics for use with a deaf or
deafblind person.

See Pre-course Study Booklet for information on how to recognise that the person may be deaf or
deafblind.

BSL users are likely to use:

» lipreading;

e BSL;

e Manual Alphabet (fingerspelling);
e mime;

» facial expression;

e gesture;

e body language;
e writing things down;
e writing in the air.

Deafened people are likely to use:

e lipreading;

e writing things down;

e writing in the air;

e mime;

- facial expression;

e gesture;

e body language;

» Manual Alphabet (fingerspelling);
= cochlear implants.

Hard of hearing people are likely to use:

e hearing aids;

e loop systems;

e writing things down;

e writing in the air;

e mime;

» facial expression;

e gesture;

e Manual Alphabet (fingerspelling) (if known).
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Deafblind people are likely to use:

= Block Alphabet;
e Deafblind Manual Alphabet;
« writing down (if they have residual vision).

Deafblind visually impaired BSL users are likely to use:

e visual frame (if they have Ushers);

* hands-on signing;

e Deafblind Manual Alphabet;

e Block Alphabet;

« writing down (if they have residual sight).

Deafblind visually impaired English users are likely to use:

e hearing aids (if they have residual hearing);

e lipreading (if they have residual vision);

e writing down (if they have residual vision);

 Manual Alphabet (fingerspelling) (if they have residual vision);
e cochlear implants;

= Block Alphabet;

e Deafblind Manual Alphabet.

Deafblind hard of hearing people are likely to use:

e hearing aids;

= writing down (if they have residual vision);
= Block Alphabet;

e Deafblind Manual Alphabet.

Deafblind hard of hearing partially sighted people are likely to use:

e hearing aids;

» lipreading;

e writing down;

e Manual Alphabet (fingerspelling);
e Block Alphabet;

e Deafblind Manual Alphabet;

e mime;
e facial expression;
e gesture;

e body language.

Use appropriate questions to find out about:

e communication preference;
» whether technology can help.
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Examples (see Task Sheet 2A):

e Canyou lipread me?

e Shall I speak a little louder?

» Do you use fingerspelling?

e Do you use Deafblind Manual?

e Do you use Block?

e Shall I write it down?

» Would you like me to repeat that?

* Would you like me to rephrase that?
e Do you understand me?

e Shall I speak a little more slowly?

B. Creating the best environment for communication

Learning outcome: Be able to ascertain the best environmental conditions for communicating with a
deaf or deafblind person.

e Lighting — ensure good, preferably natural, light.

e Backgrounds — ensure no distracting images, a plain coloured background, plain coloured flooring,
not patterns.

» Visual distractions — avoid distracting movements in the field of view, e.g. jazzy wallpaper, someone
waving or flickering light.

= Vibrational distractions — avoid low noises that cause vibration, e.g. a low hum from cooling
equipment on a wooden floor.

e Acoustics — reduce background noise.

 Be aware of echo, e.g. where no carpet and high ceilings: fabrics and furnishings can absorb sound.

e Seating/positioning — seat yourself in a suitable position for communication with a deaf or deafblind
person (the usual optimum distance for lipreading is 1-2 metres); some deafblind people may need to
adjust this according to their vision.

e Personal attire — avoid jazzy patterns, jewellery can be a visual distraction (see above).

* Being aware of importance of sense of smell as an aid to personal identification by deafblind people.

Use appropriate questions to find out about the deaf or deafblind person’s:

e preferred position within environment (or being aware of environmental barriers to communication);
e preference for using technology to assist communication.

Examples (see Task Sheet 2A):

e Can you see me clearly?

» Is the light too bright behind me?

e Shall we move to a quieter place?

e Shall I move so the light is on my face?

e Shall I put the light on?

e Do you use the loop?

e Shall I close the window?

e Shall I close the curtains/blind?

e Is that picture/mirror/traffic distracting you?
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C. Using communication tactics
Learning outcome: Be able to use a range of tactics for communicating with deaf and deafblind people.

e Speak clearly to allow the deaf person to be able to lipread:
— Maintain eye contact.
—  Support speech with appropriate facial expression and gesture to give visual clues to emphasis
and tone.
— Use natural rhythm.
— Keep mouth free from obstructions.
— Move top lip.
— Keep tongue within mouth.
— Keep head still while talking.
e Use slightly slower pace.
e Use appropriate volume; don'’t shout.
e Use facial expression and gesture to give visual clues to emphasis and tone.
e Write down on paper.
e Write ‘in the air’.
e Write on the deaf person’s hand.
e Use mime.
» Use the Manual Alphabet (fingerspelling) — with Deaf BSL users.
» Use the Manual Alphabet (fingerspelling) — the first letter of the word for a lipreader.
e Use the Deafblind Manual Alphabet — this is a derivative of the Manual Alphabet (fingerspelling),
except that it is tactile not visual.
e Use the Block Alphabet — writing the letters on the palm of the hand in capitals; more useful for older
people who have acquired deafblindness who may find learning the Deafblind Manual Alphabet
difficult.

Learning outcome: Be able to repair a breakdown in communication with a deaf or deafblind person.

e Adjust positioning — check you are not too close or far away.

* Repeat the word or phrase.

e Rephrase — change the word or phrase to a different one with the same meaning.

e Write it down — use for names and numbers, use for deafblind people with some residual sight.

e Mime, gesture and facial expression — use to clarify if the sentence is unclear to a lipreader, BSL
user or deafblind person with some residual sight.

» Manual Alphabet (fingerspelling) or Deafblind Manual Alphabet or Block Alphabet — use these if you
know the person understands them. Support the deafblind person’s hand taking care not to grip the
wrist or it will be uncomfortable when using the Deafblind Manual or Block Alphabets.
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